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FOREWORD

Arizona has_consistently been a forerunner among the 50’ states in the effort to improve proficiency in
reading and assure the nght to read for all. Arizona was the first state to create an advisbry Right to 4
Read Commussion consisting of educators and !ay persons charged with the responsibility of guidance
apd leadership in the Right to Read effort. It was among the first of states to establish reading as a .
> prionty in the school curriculum, adopting policies which mandated the setting of reading performance
standards at the district level.
Arizona has attracted nationwide attention since the mnception of its Censultant Cadre Pioject, w/ith its
reading service component providing inservice tramning and consultative assistance of master-teachers of
reading for classroom teachers. This year Arizona has been officially designated as a Right to Reagd State
by the U.S. Office of Education.

\
Recogmzing that reading is the key to success in school and in life, the Right to Read effort which
began in Arizona in 1969 will continue its thrust so that we may insure tue right of every student to —

learn to read to the maximum level of his capability.

W. P. Shofstall, Ph.D.

Supenntendent of Public Instruction

Jure 1973
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RIGHT TO READ
PROCESS OVERVIEW

~

The National RIGHT TO READ strategy, and Arizona’s Right to Read strategy, 1s based on obtaining
school comitment to change and providing support to bring about improved reading programs. As eath
school achieves its objectives, emphasis will be directed to disseminating information to surrounding
schools,, so they may duplicate the success. The sequence of steps outlined below summarizes the

" process through which effective change can be realized. The tools provided by RIGHT TO READ to

assist 1n carrying out each block of activities are named. .
. . ’

NEEDS
ASSESSMENT
PACKAGE

PROGRAM
PLANNING
PROCEDURE

INFORMATION
CAPSULES

STATUS AND

REPORTING
CENTER

*\

Summarize student performance

Summarize the current reading program

Describe reading methods used

Analyze teacher performance

Inventory available school and non-school resources

Directly involve parents and staff in determining
priorities of reading needs and objectives

Select a basic approach that will lead to attainment
of objectives

Review and select alternative methods, materials,
and program organizations .
Redirect existing resources to support the new
program '

.// . 0] . .
107 Involve parents and staff in reviewing national

11.
12.

13.
14,

model programs
Identify promising new practices that can be applied

Involve the community in planning activities
Manage and control program activities
Communicate with Washington, D.C. and with
surrounding schools

The procedures that follow will provide guidance in implementing the first two componeiits of the total
process. Information capsules and the Status and Reporting Kit are available through the Arizona
Department of Education. The -RIGHT TO READ Program appreciates your cooperation; if there are
questions that we may answer, please contact'us at any time. ’

Dr. Ruth L. Holloway, Director
RIGHT TO READ Program
U.S. Office of Education

400 Maryland Avenue, S.W.
Washington, D.C. 20202

Dr. Mary Jo Livix

State RIGHT TO READ Coordinator
Arizona Department of Education
1535 West Jefferson

Phoenix, Arizona 85007
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NEEDS ASSESSMZENT PACKAGE
3 for

) RIGHT TO READ SCHOOL-BASED CENTERS

INTRODUCTION

The Right to Read Needs Assessment Package (NAP) is designed to assist individual schools to evaluate
their gurrent reading program, personnel, and achievement in a relatively short period of time, as a
prelude to planning a more ¢ffective approach to reading instruction.

The form and content of the NAP were suggested by U.S. Office of Education researchreports, including
“Information Needs Relating to Reading Achievement Improvement™ (Scientific Educational Systems,
Inc., Oct., 1971) and “The Information Base for Reading™ (Reginald Corder, Educational Testing Service,
Berkeley, California, 1971). From these sources, Aas well as from contacts:with school and reading
specialists, several basic assumptions about needs assessment have emerged:

School personnel have at their disposal a significant amount of data on reading
achievement and attitudes.

A

The only data to be incorporated into the NAP should-be that which can substantially

“ and realistically aid the school in making necessary decisions during initial/early

involvement with the Right to Read Program.
/

Needs assessment, in the sense in which it is used by nght to Read, requnres consideration

of an array of context vanables (teachers, materials, attltudes non-school resources) in
relation to some desired (though not immediately stated) goal. Thus, data are called for which
will be used later to determine the objectives of the reading program in this school as well

as the resutirces required to reach those objectives.

The majority of decisions the school must make at the beginning of the Right to Read
Program probably will not require information from the diagnostic profiles of individual
students. Rather, information concerning group performance in a number of gross
sub-areas of reading 1s required. However, actual implementation of a reading program
dc2s 1equire diagnosis of each individual student’s particular reading situation. A general
description and evaluation of 7 reading tests schools are encouraged to use are included ir:
Appendix i. These tests have been selected because all will be included in the Anchor ‘
Test wiuch w:ll eventually provide Jor comparability among these reading tests.




On the following pages, instructions and suggested forms are provided for the collection of data i several
areas. The required data 15 generally available 1n school records or could he gathered from mdividual mterviews
with school staff or students.

These data are to be recorded 1n the Needs Assessment Summary Chart, Step 2, of the Right to Read Program
Planning Procedure. The chart can be used to record data for an mdividual school or for a school district
where pooling data may be necessary. The chart can also be duphcated 1t necessary.

Defimuons of terms used will be found in Appendix 11.

The following information 1s organized 1n the order in which 1t 1s to be recorded 1n the Needs Assessment
Summary Chart.

ERIC 9
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STUDENT PERFORMANCE

Central to needs assessment and planning for a reading program is, of course, the individual student who 1y
expeniencing reading ditficulties The importance of this individual student and his needs must be

reflected in the program’s continuing emphasis on a diagnostic-prescriptive approach to the teaching of
reading However, at the initial planning stage., the planning task force on the local fevel must acquire a

broad view of*

1) the specific areas in which student performance secems to be most in need of improvements,

>
’ 2)  the patterns of reading difficulties within and hetween grades or sections in the school;
. 3)  other influencing factors such as bilingualism or bidralectalism among the students in the school.
This section of the NAP will ask for data which will provide an overview of student needs — how students
read (cogmitive factors) and whether they want to read (affective factors).
POSSIBLE SOURCES OF DATA
Data to be used in the needs assessment may be gathered from one or more of the following sources
v
. Information on reading comprehension, word recognition, and other achievement
data may be gathered from currently existing student files. Where current data are
not available on a given group of students, data gathered during the previous school
year may be substituted However, data should be no more than one year old.
. Data on student interest and attitudes toward school and toward reading may already
be available, or may be acquired through evaluative instruments (such as interviews, .
questionnaires, and rating scales).
Several general arcas of assessment are suggested (rcading comprehension, word recognition, verbal
expression, interest/attitudes, and mathematics) However, other areas may be added if the planmng
task force. the pnnc‘pal. or other reading personnel feel they are necessary
|
|
|
&) 5 ;




DATA COLLI CHON
Studert Achievement

The follc. #ing format 15 siiggested tor collectmg reading and other subject adlievement data

f

Grade/Se tion*
’/

Sibpector Area valuation Date Clans (Clae Morm *? Dotance of Clas

Instrument Used Ranae Average Average trom Norm

Y
4
- L
.
! ' -
-~ |
‘ i Z . * -

**  The norm chosen fot the purposes of this NAP will be peculiar to the particular test used. The .

norm should be stated for each evaluation instrument used

~

. Once the required data have bren collected, they will he displayed as o part of the Program Planning
Procedure (specifically, in the Needs Assessment Summary Chart). For \each grade/section, the distance of the -
class average from the test norm should be entered in the Needs Ass{sssmem Summary Chart under
the appropriate grade level. If the norm for “‘word comprehension™ for the third grade is 3.1, and a third '
grade class tn the school averages 2 2, then the number entered in the Needs Assessment Summary Chart .
for word com’prehension in tl{c thurd grade wm{ld be -0 9 “Vhere moge than one test of a given skill has
been admimstered, all avmiable scores should be entered  An example of an entry 1n the Needs Assess-

A\
ment Summary Chart under “Student Peiformance™ is given below.

MEFDS ASSESSMENT SUMMARY — Student Performance

- ) Orade/Section
Y
. 1 2 3 .
7 g
Word Comprehension +0.3 -, of . ~0.9

*Whenever Grade/Section appears, it means Grade and/or Section

O

ERIC 11 Lo

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

In addition, data may be displayed in the tollowing tormat to make achievement patterns within g clas
more evident  This display will not be a part of the Needs Assessment Summaty  but it may be helptul m

visuelizing reading patterns within a grade or section

Grade/Sec ion

i

\

In this example, over 2
! :
of third graders read at that level. . ? '

Student Attitudes

Data on attitudes toward rcadnhg may be collected-and dnsplayea in a number of differént ways. - .-

B

;

' RE ADING PATTERN DISPLAY .

3 , - -

0

Percent of Students .
at Reading Leveis o= e - .
b Percent uf students at this level nationally

ey N
o

- Percent of s”udents at this level in this class

Grade Equivalent R
1 .2
Leveis .

! {

207 of the third grade students read at the first grade ievel, while nationally only 10%

¥

If standardized tests of attitudes or mieresl\s have been administered, data;may be collécted
and displayed.exactly as indicated under Student Achievement Data with reference to | (

chosen norms '.

If no data are readily available, the school personnel may wish to use commercial
instruments designed to measure attitudes toward school and reading  These data can )
then be displayed as suggested above L.

N
If no data are avaitable, and commercially available evaluation instruments are not used .
evaluation and display may be accomphshed through non-c\ommercxal attitude measures
(such as that contained in Appendix HI) or through locally developed instruments based

on teacher/student interviews  The tollowing format for rating 1s a possibility.




v
» Fl
. -2 -1 0 1 V2
Students ac Lively resist Neutral Student. Jhow
both reading classes and omarhedntore
reading at tivities N read e ds o
’ andt g it ey
% .
i
b
4 1
’ -2 -1 0 +1 +2
£
— Students do not read | Neutral Studentsread  ~
when given free reading eagerty when given
ume . ' free reading time

B

Other reading-related 1tems can be handled n a similar manner. When a format such as that described above
1s used, results should be displayed as average distance from the neutral pomt (0) for each grade/section.
Thus, if four items are used and class averages are -2, -1, 0, and -1, the number entered 1n the Needs
Assessment Summary would be -1.

l 3 —




Il.  READING PROGRAM

Bt S
Data on each grade/section’s current reading approach, techimques, evaluation, ete , are siecessdry to af
comprehensive assqssment of school-wide reading needs. This cuirent program will provide both baselipe
data and valuable resources tor planning a new reading program

o

he current reading approach u ed by each grade/section may be best described by etther the classroom
teacher responsible for readmg in each class, or by the overall reading supervisor for the teachers involved.

/

Data stems and display formats follow

{  PROGRAM LOCATION
Reading istruction 1s typically provided in one or more of three basic ways: as a separate subject, as part
of regular subject-matter classes, or provided outside the classroom by special reading teachers or programs.

/
Plcase Wdicate for each grade/section within the school whether

A.  Reading 1s taught as a separate subject

{
B Reading is taught indirectly through other subject-matter courses.
C.  Special assistance 1s provided outside the classroom for students in special need of reading
, help.
i
Where re ".ng 1s taught to a class n more than one of these ways, this fact should be noted in the
Needs As: :ssment Summary.
13
NEEDS ASSESSMENT SUMMARY — Program Location !
Grade/Section !
1 3
‘ 2N
Frogram ,'/ 15 A
toraton A’) C’ A,C/ d" C"
7 -
9 |
o /

PAFulToxt Provided by ERIC




PLRCINT O STUDENTS SLRVED BY RLADING PROGRAM
/

1

| Indicate for each grade:section the percentage of students seived by the reading program I some ises,

‘ the entite class 1s provided with reading instiuction cither insde or outside the elasstoom while i others
only a percentage of students receive specitic reading nistruction through special classes, labs. climes. et
In these latter cases. the estimated percentage of the entne class served should be ndicated  Fhe Needs
Assessment Summary would display these data asin the example helow

NTE DS ASSESSMENT SUMMARY Percent ot Students Served

~ .

Grade/Section

1 2 3
Percent Served /00 % > /MV
oo 0% |02 | 2ol
o

TEACHER/STUDENT ORGANIZATION
Plca.2 indicate for each grade/section the person(s) responsible for reading instruction.

A.  Single teacher multi-subjects

B.  Reading specuahst (responsible for more than one class) !

¢, Team of teachers .

D.  Students doing cross-age teaching

13 Tutor-speciahist - ’

F.  Tutorawe . .

~

;‘, Other (speaify)

Where more than one of the above categonies 1s appheable, an estimate of the percentage of the reading
program in that grade/section provided by each indvidual should be indicated |

10
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TIME SPENT IN PROGRAM

Indicate for each grade/section the time o pupi n the readng program ty prcally spends o the program
cach weeh  Where some students receve reading mstruction both i claw and outside the dosstaom, indicate
the amount of tne per week sl students spend i the readsng program and the anount ol ime the sialles

number spend in special reading instiuction

NEE DS ASSTESMENT SUMMARY T Spestanc beone g

“
Grade/Section
R 2 3
}
Time Spent AP | S H i lO hl'S. ’
0 Progeam l Lo TS, 1 S O0S. t4hf'§.

BASIC APPROACH

The basic approaches to reading instruction in the classroom may be divided inio ten general categopes
The tollowing hst of categonies was developed for the “Information Base on Reading” (Corder, 1571)
and was based on categones used by Jean Chall in Leaming To Read The Great Debate (1967) and on
methods described n the most widely quoted textbooks and professional books Materials characteristic

of cach category are hsted in Appendix V.

A Mcamng Emphasis

B Code Lmphasts

¢ Lingunties

D Modified Alphabet

I Responsive Environmen? :

[ Programmed Learning ‘ /
G lndmdualm"d Reading .
H  Language l'\pcnm\lcc

1
l. Lelectic or Author’s Own . /

J Other (spearty)
N

11 '

16 j




It must be noted, however, that the approach or method of reading mstrucson within any dasstoo ey
change a number o tmes i g schoob year week, or even day Thus the approachies sased g given clssioom
should be Tnted according to therr frequency of use (e . the most Hreguently used approach should be

lsted fisid  E xamples for the Needs Assessment Summary Chart are given below

HEEDS ASSESSMENT SUMMARY  Kawne Aperoah
Grade Secton

j E | :
.Gy

Basic Approach

A
G

TECHNIQUES
Indicate for each grade/section the types and relafive importance 1n a typical reading session of the following

techiniques for reading instruction. Relative importance may be indicated by place i the list (1. ¢ , the
techniques used most frequently would be listed first). Definitions of terms used n this section are found in

Appendix H. ‘
A. Maciune-Based Instruction 7
B.  Other Prograinmed Instruction
C.  Gaming/Simulation
P.  Instructional TV
E  Interactive Media
F. Intensive Involvc;nenl

G.  Discussion Groups

H Demonstration - Performance

1. Lecture
J. Contracts

Use of Supplementary Matenals

Other (speeify)

ERI
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For the purposes of the Needs Assessment Summary, the followmg display tormat should be used.

NEEDS ASSESSMENT SUMMARY -Techruques

Grade/Section

i 2

Techmiques . H y K \ B H; D\ C
L )

STUDLNT GROUPING

) indicate tor cach grade/section the student organization scheme used in teaching reading. Where more
\ than one grouping 1s used, indicate the estimated percentage of time each groupug scheme 1s used i a
typical reading session. )

A. Individuahized reading instruction ’/
) . B Small groups (3 or less students)
\ C.  Large groups (6 or more stucents)
D. Total Class /

The M ds Assessment Summary Chart will dnsplaj this information as follows

Nt DS ASGESSMENT SHMMARY -Student Grouping

Grade/Section

1 2
C (40%) | ¥ (20%"
B (60%)| C (5%

Student Grouping

I VALUATION

Each of the followimg eight 1tems 1s considered an important element of an effective evaluation system within
the classroom  Each grade/section should be rated according to these items, with *‘yes” answers getting a
sore of *1" and *“no™ answers being considered to have a “0” value,

13
O
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1. Diagnostic reading tests are used with most or all students to determme imdividual reading needs
N

2 The teacher has formulated or selected specific objectives tor cach student

— 3. The teacher has developed or identified an instrument for measuring attitudes toward reading
w— 4. Pertormance of students is measured in terms of objectives sct for each ndvidually
s,

Vistble records are kept of class performancé.

———6.  Records for each indwidual’s performance are kept.
— 7. Students are kept informed of their progress.

——8.  Students are involved n self-evaluation.

'
-

\
For the purposes of the Necds Assessment Summary, the total evaluation score for the grade/section
should be entered as indicated below:

NEEDS ASSESSMENT SUMMARY —Evaluation

Grade/Section \

1 2

</

4
Evaluation ) (/' 7 Y ‘

FLEXIBILITY OF PROGRAM .

Flexibihty of a program 1s a function of a number of factors ranging from district curriculum guides and
their use to the turnover of reading materials  The following questions, all related in some way to flexibil-
ity may be helpful in rating the flexibility of the readg program in each grade/section. For purposes

of display, however, only the date when the current reading program for cach grade/section began will be
needed.

I.  Once adopted, reading materials for this grade/section must be used for

. 3 '

The present materials iave béen used for
i

A

- Yyears.

t

years.

3. The teacher may choose to ust own (self-made) or other text materials rather than those
the school provides. es No

~

14
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[y

.

The teacher must tollow pre-set curriculum guides provided by the school district o state
Yos . No

I'he teacher must reach specific chechponts (such as pages, books ete ) By g speaitic time
Yoo No

'

Prescribed cusriculum gunde(s) wys changed most recently in

How often has the teacher changed the instructional format of the reading program and-or
the reading program and/or the reading matenals within the last five years?
(Circle one) 3] 1 2 3 4 5

Enter the starung date tor the reading program(s) which currently exasts for this giade/section

15

20 -
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Ul RESCURCES

ihe resoutees avatiable to a school 101 the purposes of 1ts treadtng program may range trom parental
support to tunds avatlable too the mserviee tramng of teachers The resource arzas refesred ton tie
tolln 1 pages are ~uggested as particularly refevant to dhie assessnent and planmng ot a reading program
The weaknesses and strengths (or, rather, the potential and actual contnbutions of each suppo.t arey)
must be avessed it thie reading program and personnel are 1o he most Gitectwely redirected

For the purposes of the NAP_only currently used resources should be noted. However. it s expretod hat
the Unit Task Foree will also be able to use these data and displays for planmng future use ot personnel
and tinancual resources

Dataon these resoutees should be available from school records, troms witerviews, or through the use of
suggesied personnet assessinent foims, )

PRESENT AVAILARILITY AND SKILLS OF TEACHLRS OF READING

Avalabiity L ach classroom may have one or a numbe: of teachers of reading avallabic to it
Fo- cach grade/section, the tollowing data should be collected-

« The towal number of teachers of reading avaitubie to a class.

« The total hourts of teaching time per v eex avatabic to a class from these teachers of
reading. (For example, z clase which has three different teachers of r.ading available
to it. cach gving tour Lours of mstzuction a week, has 12 hours of teaching ime |
available toat )

Skills. Fach teacher of reading should determine hus/her own needs tor additional skills in reading
mstraction The formincluded in tius package (Reading Teacher Skill Assessment Form) 1s suggested for -
actermunmng the current skalis and traomg needs of tie school's teachers of reading.

This term should also be Uiled out by each teacher’s supervisor and onc final hst of sk:ll needs determined
between the teacher and the supervisor. [t should be emphasized thas tlus form should not be used in any
punitive way whatsoever. hs mtention 1s soltly to determine raining needs among staff members in the

reading program.

The final display will he in terms only of available teachers and total instructional hours. Thus, if n the
first guade there are 12 hours of reading instruction per week from two teachers, the display vould
containg the following entries

16




READING TEACHER SKILL ASS /'ﬂ‘)Ml NT FORM
I

i
i

Areda 1in whith @acher
15 reidtively confident
aind needs no further
training

Areg i which teacher
needs gdditional
trdining

Comments

Mouvdting Stuaent
o Credong and maintaining
cHildren's interest in reading.

« Integrating reading into both
schoct-orented and non-s.hiool
activities ot cnaldren,

Dragnising Reading Problems
« Deternnning the need for
reading assistance of individual
students.

« Selo¢ tion of evaluative Instru-
ments to deternune individual
problem dreas,

Prescribing for and tmplemen-
ting Solutions to Reading
Problemns "
* Knowledge of available alters
native approaches,

« Knowledge of available
Niormation sources and
materidls,

o Abihity ta choose appro-
priate matenals/approaches
for a given reading problerm,

« Ahility to tedach the skills
determuned to be necessdry
for the individual stizdent,

o Knowledae ot evaluative in-
strirnents 1o test the gecome-
plishment ot individual
objectives,

A,
\
« B.
C.
O
ERIC

.
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Grade/Section

7

1
Number of
Teachers/Hours 2’/
Avatlable ’2—

hrx.

2
/(Chre,

Information on skills will be used during the planning sequence to determune personnel requirements

and staft development activitics.

ADDITIONAL READING PERSONNEL AVAILABLE

Indicate for each grade/section the number of personnel able to provide reading-related services within
the classroom. These may be teacher aides, trained volunteers, or other personnel actually based in the
school classtroom or working under the direction of the reading program teacher.

The contribution of each of these reading-related personnel should be considered so that training programs
can be designed appropnately. The following format for the assessment of readwing instruction-related
skills among additional personnel 1s suggested:

READING RELATED PERSONNEL SKILL ASSESSMENT

A
Highly motivates stu-
dents, creative, 1nno-
vative,

B

No speual skills
in motivating stu- !
dents. '

Highly skilled in reading
mnstruction

I Has some skalls in reading
nstraction.,

I+t H 15 no or ounimal skills
in reading nstruction

For the purposes of the Needs Assessment Summary Chart. enter only the number of pe:sonnel
who are not regular teachers of reading but who provide support services to the program In
addition, indicate the total number of hours of reading assistance avallable each week from these
wipport personnel. (For example. two ardes providing three Tours of tutoning a week in reading

;
would be entered ac follows )

18




ERIC

Aruitoxt provided by Eic:

NET DS ASSTSSMENT SUMMARY - Addhitional Byadmg b eroanne

Citade/ s taony

1

/|

Additional Reading
Personnel

Y e

e

TOTAL READING PLRSONNEL

A total school display of reading and reading-related or support personnel and their skills could taze the

foll, »ng torm

Pousition

Grade

Time devoted
to reading
nstruction

Skills

Ms.

Teachers of Reading

Jones

/&a//ﬂ'\?
Specia/ s

Y

A C

Reading-Related
Personnel

Ms. SmiHh

Aide

A

5 ;,/
V

eek

in this example, Ms. Jones, reading specialist for grade !, needs additional work with diagnosing reading
problems, while Ms. Smuth, teacher’s aide for grade 2, 1s able to motivate students, but needs skills i

reading instruction.

This summiary format, hsting all teachers and support personnel along with their skills, can be used in

planning «taff development actvities and additional personnel requirements.
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NON-CLASSROOM Pl RSONNEL AVAILABLE FOR READING SUPPORT

School personnel who are available to assist in a reading program, but who may not be involved directly

1n classroom activities, should be 1dentified along with the services they provide. Such services may include
providing diagnostic services, tutoring, directing program activities outside the classroom, planning field trips,
keeping recgrds, organizing Inservice trainng programs, etc.

Inventory 1, at the end of this section, 1s suggested for the collection and display of this data. The Needs
Assessment Summary Chart should contain only the total in the third column: number of available personnel
for reading-related actwvities X percent of time available = full-time equivalent non-classroom support personnel.

SCHOOL LIBRARY ACTIVITY

The school library 1s an integral part of the students’ reading environment. The library's current contnbution
to the reading program should be evaluated in terms of (he Standards for School Media Projects set by the
American Library Association and the National Education Association. These standards are contained in
Appendix V. After completing the evaluation document provided in that Appendix, the UTF should deter-
miné¢ whether the school library meets the standards set (enter + ) or requires additional resources (enter — ).

STAFF READING SPECIALISTS

Where reading specialist (with responsibility solely for reading) are a part of the school staff, their number
should be indicated 1n the space provided in the Needs Assessment Summary. When regular classroom

teachers are reading specialists as well, they should not be reported here; rather, they should be entered as
teachers of reading in the section devoted to teachers of reading in the Needs Assessment Summary Chart.

OUTSIDE CONSULTANTS

Outside consultants can consist of reading specialists provided by the school district, speech or heanng specialists
who serve other schools 1n the area, or university personnel brought n to assist tn individual or schaol-wide
reading concerns. The nature and extent of these outside services may be collected in the format shown below:

Man-days avail-

o ource Services
Narn S able per month

Only the total man.days per month available from outside consultants should be entered on the Needs
Assessment Summary.




t

\ . \
5 /

OTHER NON-SCHOOL RESOURCLES

Other non-school .esources may include spectal motvational activities supplied by local industry, tutoning
services provided by a cwvic organization, and so forth. Such resources, in addition to outside consultant
resources discussed above, may be displayed fer Unit Task Force use as suggested in Inventory 11

DOLLAR RESOURCES

The monetary resources available to a school reading program are often dwerse, and may be earmarked for
specific aspects of the school's reading program. Inventory |1 can be used to Irst and display the total-
dollar and reading-dollar resources of the school.

For the purposes of the Needs Assessment Summary Chart. the relationship between dollars avarlable to

the reading program and the total school budget should be computed and displayed. In addition, the reading
dollars per student should be related to the total per student cost for the school (See Inventory I for further
nstructions on these items).

“g
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IV. DECISION MAKING

v 1
In order to allocate or redirect resources for the purposes of developing a more effective reading program, 1t 1s
necessary to identify the decision makers within the school. The locus of decision making may need to be changed
to assure the flexibility necessary for effective change In any case, 1t 1s helpful to know those persons or
" organizations nvolved in program-related dectsions. *

Inventory IV may be helpful in determining and displaying decision areas and those responsible for them. |
Wherever 2 “'decision maker” 1s primanly responsible for a program decision, the Uit Task Force should |
indicate one of the following: ;

X = Most appropriate decision maker (in terms of experience and knowledge of the situation).

0 = Inappropriate decision maker (1n terms of experience and knowledge of the situation).

For the purposes of the Needs Assessment Summary Chart, the total number of “X’s” and “O’s” entered on
Inventory 1V should be recorded, Where a “O™ has been entered, steps should be taken to reassign respon-
sibility or to rethink the ways in which the reading program can be changed.
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: APPENDIX I. TEST EVALUATIONS

N
A}
Y

THE ANCHOR TEST STUDY

The Anchor Test Study has two objectives. First, 1t will provide the ability to translate a child’s score

on any one of the seven most widely used standardized reading tests into a score on any of the other tests.
Tables for this purpose will be prepared for tests appropnate for fuucth-grade, fifth-grade, and sixth-grade

children. Second, the Study will provide new nationally representative norms for each of the seven tests.

The Anchor Test Study is beéing conducted by the Educational Testing Service (Western Office, Berkeley,

California) under contract from the U. S. Office of Education.

The choice of upper primary grades for the Study was made because reading is so crucial early in the
child’s educational career. Also, available data on testing show that school systems throughout the nation
administer reading tests most frequently 1n the upper elementary grades.

The seven standardized tests selected for the Study are those most widely used by school systems throughout
the nation. Data on test usage collected by the U. S. Office of Education show that these seven tests are
used with more than 90 percent of the fourth, fifth, and sixth-grade children tested by school systems. The
test editions, forms, and levels to be used are listed on the following page.

TESTS FOR LOWER PRIMARY GRADES

The Center for the Study of Evaluation (UCLA Graduate School of Education) has evaluated elementary
schoot tests available for all subjects and areas. The resulting publication, CSE Elementary School Test
Evaluations will be available to Right to Read Centers within a short time.




TESTS INCLUDLD IN ANCHOR TEST STUDY

Liv . BTG USED FOR GRALFE

TITLE/EDITION/FORM PUBLISHER SUBTESTS 4 5 5!
California Achievement cTB/ Reading Leve! Level Level
Jests (1970)—Reading, McGraw Vocabulary 3 3 4
Forms A and B Hli Reading

Comprehension
Comprehensive Tests of i cTs/ Reading Level Level Level
Bas:c Skills (1968), McGraw- Vocabulary 2 2 3
Forms Q and R Hiy Reading

Comprehension
lowa Test of Basic Houghton Vocabulary Level Level Level
Skulls (1970}, Miffiin Reading 10 1 12
Forms 5 and G Comprehension
Metropotitan Reading Harcourt Word Etemen- Inter- Inter-
Tests (1970), Brace Analysis tary mediate med:ate
Forms F and G Jovanovich Reading
Sequential Tests of Educational Reading Level Level Level
Educational Progress, Testing 4 4 4
STEP Series 11 (1969, Service
Forms A and B
SRA Achievement Scie: ce Vocabulary Biue Biue Green
Series {1970}, Research Reading Edition Edition Edition
Forms € and + Associates
Stanford Reading Harcourt Word Meaning Inter- inter- Inter-
Tests {1964), Brace Paragraph mediate madiste medate
Forms W and X Jovanovich Meaning I 1] 14
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APPENDIX II' DEFINITION Ot ILRMS

ADAPTABILITY

Those factors that are umportant in determining the probable effectiveness of a program when 1t 1s
duplicated in another school  lmportant considerations are the organization within the school. the
availability of qualified personnel and/or training programs for personnel, startup costs associated
with imtial purchase of equipment, raodification of facilities, or purchasé of materials  Any umique
component 1n the onginal program, such as a particularly brthant or innovative teacher, a particular
geographic factor or a senies of locally developed matenals in non-reproducible form, may reduce the
cdaptabihity (or repheabitity) of the program

BASAL READERS

The maternals 1n a basal series are carefully systematized, utilizing a series of books, workbooks. tests, ’
and reading aids for each grade or reading level. These are carefully regulated methods. Vocabulary is
controlled, and lesson plans and suggestions for supplemental actwities are explained in the teacher’s
manual. Different basal series may stress different approaches to teaching reading. Some feature a
“sight”" or whole word approach to reading, others feature an intensive phonics program. Still others
use the balanced or gradual phonics approach, while a fourth type emphasizes sound-symbol re-
lationships 1n a hinguistics approach.

BILINGUAL

A aouble-language instructional approach 1n which the leamer, who typically has little. command or
understanding of fofmal/written English, 1s first given instruction in his native tongue and later i
English  As the learner acquires subject matter competence in his native language (any subject may be
taught bilingually), he 1s motwated through this competence plus a certain amount of spoken com-
munication skills to attack famihiar concepts when presented in Enghsh

CODE EMPHASIS

Code emphasis has two sub-categonies  synthetic (phomics) and analytic (whole word). Phonics and the
whole word approach differ only n the sequence in which letter sounds and blends are introduced. In
the phomcs approach the child learns the individua! letter sounds first and then combines them into words
In the whole word approach, words are mntroduced first and the child develops a sight vocabulary before
letter sounds and blends are introduced

29
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CONIRACTS *

A wrtten agreement between teacher and student i which the student agrees to reach a certam level
of reading skill for which the teacher pronuses to award a particular grade. The contract 1y written to
cover very small tasks that can be accomphished in short time periods. ihis 1s to ensure that the student
expenences success m a short penod of ume and receves the teacher’s reactions to his attempts as he

" completes each task.

CROSS-AGE TEACHING

This techmque uses older students to mstruct younger students (2nd and 6th graders are often matched)
Older students tutor the younger students in rea ing, teach and supervise the playing of nstructional
games, and otherwise assist the teacher for about one penod a day. Research indicates this techmque
benefits both the older and younger students. This arrangement requires careful planning and scheduling
10 be effective.

DEMGNSTRATION-PERFORMANCE

The demonstration-performance technique 1s used to impart skills through interaction between the teacher
and one or more students. The teacher first demonstrates the actwty or skill to be learned (such as the
pronunciation of a letter) while the student(s) observes. The student then performs the actity while the
teacher corrects or assists. Through a series of such interactions, the student acquires the skill which the
teacher has demonstrated.

DISCUSSION GROUP

The discussion group 1s a modification of the lecture techmque. Instead of imparting information directly
to the students. the teache: “guides” the students by skiliful use of questions to explore a subject and
discover answers for themselves. Skillful use of this technique requires special training but no special
equipment or matenals

ECLECTIC APPROACH

The eclectic approach combines different matenals for teaching reading according to the teacher’s perception
of student needs. Whatever combination of matenals 1s selected, the total approach is usually highly
dependent on the use of basal readers  Workbooks and other supplementary matenials accompany the basals
The eclectic method 1s the one most often recommended by teacher training institutions

30
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ENGLISH AS A SECOND LANGUAGE

By contrast with BILINGUAL INSTRUCTION, mstruction 1s presented i b oglsh, regardless of the | nglish-
language competence of the learner Word knowleuge and sqitence stmctme are developed by repetitive
pattern drlls with an initial emphasis upon considerable vocal expression by the learner

FILM/E ILMSTRIPS

Motion picture film reproduces the moving reality of the subject that has been photographed  As an -
structional device, motion pIcture * are necessary wherever this reproduction of motion 1s required for under-
standmg. Filmstrips are still pictures, hnked together on a stnp of tilm, and arc adequate for instruction in
most subject areas. In certain instances where prolonged study ot individual pictures s required, the film-
strp s preferable to the film.

GAMING-SIMULATION

Gammg-simulation 1s a new technique which permits students to simulate the ‘“‘real world” in the classroom.
Students must acquire skills or gather information in order to play the game, and thereby learn both to
collect and use information. For example, a class may have to learn mathematics and geography skills

in order to “play” surveyor of the school neighborhood. This techmque is a powerful motivational device.

INDIVIDUALIZED INSTRUCTION

Individualized nstruction may be one of two possible classroom approaches to reading instructian:
(1) Individual reading of a vanety of reading materals 1s the core of the method: each child selects a book
that he wishes to read and gets help only when he needs it. The teacher works with each child at regular
ntervals to check progress and give assistance. (2) A structured situation in which, altbough children work
individually, they are given specific programmed matenals to meet their needs. After mastering a skill, they
are given additional practice or placed in a higher level ma}enal.

/

INTENSIVE INVOLVEMENT

Intensive involvement 1s a techmque originally developed for foreign language instruction and which has since
been broadened to include a wide vanety of subject gnatter. The technique involves an extended field trip
approach in which students are taken away from the school environment for as many as four to five days
and given intensive instructional experiences for as long as 12 hours each day in the subject matter selected.
This teckfque is highly motivational.

INTERACTIVE MEDIATED MATERIALS

lnteractive mediated materials are a new apphcation of techmques of programmed instruction and motion
pictures, sound filmstrips, or instructional television all being used within a single lesson. After a certan
amount of instruction has been provided, the student 1s required to respond in writing on a work sheet.
The media then confirms the correct response and proceeds with the instruction. Appropnate hardware
(television, motion picture, or filmstrip projector) 1s requircd.

LANGUAGE EXPERIENCE

A reading instructional approach which calls for the teaclie(s) to build classroom activities upon the real
language needs and language expenences of the students. According to supporters, “children learn to read

as they learned to talk, from a desire to find out or tell something.” For example, after children have gone
on a field tnp. they discuss their expeniences. Their comments are then written up in booklets or on large
sheets of paper on the classroom walls. These statements then become. the “texts” for class reading instruction




1HCIURE

The lecture techimque s one of the oldest methods of wrparting information to others I this techmgue,
the teacher imparts information directly to students, usually i a total class situation No speaial equip-
ment or matenals are required

LINGUISTIC APPROACH
|

i
Reading as a lanfuagc-rclu:ed process 1s studied 1n relation to language by means of structural iinguistics
Accurate intonnation about spelhing-sound refationships and about the structure of words is considered e
dental tatber than fundamental to learnmg to read. The furst task for reading instruction shouid be to give
pupils a conscious knowledge of the language patterns they have mastered at the unconscious operational
fevei  Chaldren are taught to read: with main emphasis on larger patterns than words  The heart of the
approach s moving, as needed, from larger to smaller wholes.

MACHINE-BASED INSTRUCTION

Any type of struction dependent upon a machine which operates in an automatic or semi-automatic
manner  The machines may include any machine operating on single card inputs; rear screen projection
units with filmstnp, record, or cassette; or computer assisted instruction which requires computer terminals
m the classroom backed by memory and processing systems. Appl:icztions range from simple dnll and
practice to direct and indwiduahized nstruction,

MEANING EMPHASIS

Meaning emphasis is an approach to reading instruction used most often n the basal reading series. The
prnciples upon which this approach 1s based include. 1) the process of reading should be defined broadly
to include as major goals, from the start, not only word recognition but also comprehension and interpre-
tation, appreciation, and application of what is read to the study of personal and social problems, and

2) the child should start with meaningful reading of whole words, sentences, and stories as closely geared to
his own experiences and interests as possible  Silent reading should be stressed from the start.

MODIFIED ALPHABET (eg.. 1.t.a)

The modified alphabet approach 1s based on a “*new’" alphabet to be used by children when learning to read.
The alphabet contains all of the conventional letters but Q and X, and additional characters are devised to

make up the foity-four different sounds in English. These new characters resemble the traditional alphabet
visually and cach character stands for only one speech sound. Once children have learned to read with this
moditicd alphabet, they switch to the traditional alphabet for all reading. The modified alphabet 1s not a
reading method, but an aid to teachers no matter what other emphasis (code, meaning, ete.) they used :n
teaching reading.

.

OTHLR-DIRECTED STAFF DEVELOPMENT

The instructional personnel for this staff development program are supphed by outside agencies or
organzations  Publisher supphed consultants conduct, at no cost, workshops for districts which have
purchased materials or systems tor reading snstmetion - Quiaide consultants are hured by the school to
perform either chnie or workshop mstruetion (see also Schgol-Directed Staff Development)  College
courses may be traditional on-campus classes or may include extension services which give credit to
sehool projects or home study and thus reduce the requirements for campus attendance

-
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PROGRAMME D) INSTRUCTION

Programmed insiruction 1s based on individualized matenals which are ot cover form (hat s, they
can be books, workbooks, or nimeographed sheets)  The matenal to be learned s presented i small
steps  Some programmed matenals nse a hinear techmque, where maternial attanged i g simple ordered
sequenee, with the student working trom the first through the last item  Another method (called
branching) allows tl.¢ student te follow his own route through the material. - At given pomts m the
sequence. of he gets the correct answer he may ship a trame or, il he misses an ttem, e may be rerouted
through a senies of review frames

RLADING SPLCIALIST

For the purposes ot Progiam Planning a **Reading Specialist™ 1s a statf teacher with a specialized bach-
ground in reading who 1s responsible for mstruction only in reading or language arts  This tesher may
handle several difterent groups of stuuents, nstructing each group for one period at a ime. Class size
may stll be large. and teacher aides may not be available, but no additional subject matter responsibility
is assigned to this speciahized person  Non-staff reading speciahists are considered outside consultants
(sce page N-16) ”

RESPONSIVE ENVIRONMENT

The responsive environment approach may be 1) a type of classroom orgamzation where the teacher
provides a variety of suitable expenences and matenals in a relatively unstructured setting and the child
has the freedom to select what he wishes to do: or 2) a teacherless computer-based reading

environment 1n which the response 1s controlled by hardware. The basic concepts involved

are self-pacing and self-seeking behavior in the students.

SCHOOL-DIRECTED STAFF DEVELOPMENT

Internally-directed staff development 1s operated by school or district personnel who may be project
leaders, reading specialist, or central office consultants In-class instruction 1s on-thejob, with the
instructor cntiquing the trainee’s classroom performance in his usual environment. [flab/clinic
mnstruction is also on-the-job, but trainees (and students) work in small groups or on an individual
basts with the mstructor. Video taping is used to focus upon single teacher-trainee behavioss. where
possible, and this technique 1s called micro teaching. Workshops bring teachers together for teaching
demonstrations and discussions.

SINGLE TEACHER-MULTI SUBJECTS ) -

The teacher of multiple subjects 1s responsible for a self-contained classroom and provides instruction in
all or most of the subjects. The teacher, alternatively, may be responsible for reading, mathematics, and
social studies, while other teachers handle art, physical education, etc. The single teacher may or may
not have an extensive background in reading, but will be responsible for reading along with other subjects

STAFF DFVELOPMENT -MATERIALS/SERVICES
Professional publications dealing with research on reading instruction, meth:ads for teaching
reading, and general educational media and methods can be the basis for regular scheduled dis-

cusston sessions of new approaches to reading and to education in general. USOE’s ERIC
System can be used as a complete resource hbrary
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STARITUP COSITS

The one-time costs tor puichase ot capital equipment such as classtoom funwure, video tape
svsterms, computer terminals, purchase of portable bunldings, mstadhog carpenng o new calings,
or purchdse of complete sets of new instructional matenals 1 complete retraming of statt s
accessdry to adopt a new anstructiondl incthod. this should be imcluded as o startup cost

.

THACHLRS OF READING

N
Any statf teachers who teach reading, whether they be single teacher-multy subjects, staff reading
speciahists, or subject matter teachers

TLAM TEACHING

This techmque uses a number of adults for nstruction instedd of one teacher n a self-contaned
classtroom  Also known as “Differentiated Staffing,” team teaching may include

Master Teacher Mainly respansible for planning and leadership. does some
teaching.

Teachers - Mamly responsible for teaching, participate in planning

Audes Assist teachers ain classroom, prepare matenals, participate in
planning.

Volunteers Assist school statf, participate in planning. :

TUTOR AIDE

A tutor aide serves as a paraprofessional staff member in assisting the reading teacher. The tutor

ade provides one-to-une tutoning and/or assists with evaluation of matenals and other classroom duties
A tutor aide must have some nservice training in reading instructional techniques.

TUTOR-SPECIALIST 1

An 1nstructor who works on a one-to-one basis with a single student or with a small group--normally
not exceeding five. A tutor-speciahist typically has completed three courses in reading, 1s thoroughly

familiar with the diagnostic-prescniptive approach, and has background knowledge on each student he
tutors

USE OF SUPPLIFMENTARY MATERIALS

In addition to, or nstead of, using a single required reading textboek. the teacher rehies heavily on -
high interest or special population matenals to stimulate the snterest of the students in reading and
gaining reading skills. Matenals used range from trade books, a vanety of high-interest library books.
newspapers and magazines, audio-visual matenals, and matenals written for or about particular ethnic
or racial groups




APPENDIX IH A SCALE TO MEASURE ATTITUDES
TOWARD READING

by
Thomas H | sten*

(Reprinted trom the Journal ot Reading
November 1971, pp 135-138. Publshed by the
International Reading Association, Neward, Delaware )

Aside from the question of whether pupils can read rests a question with an even more elusive
answer. Will pupils read” Certainly, how students feel about reading 15 as important as whether they
are able to-read, for, as 1s true for most abilities, the value of reading abihty hes in its use rather than
Its possession. ’ ‘

! \

Fonuna\tcly. \Emks and the Teenage Reader, by G. Robert Carlsen (1967); Hooked on Books: Program
and Proof, by Daniel Fader and Eiton McNeil (1966), and Developing Attitudes Toward Learning,
by Robert Mager (1969) have replaced the mystery of atutude change with specific suggestions.

A corollary problem has remained unsolved thus far, however. How does one measure change in
attitude toward reading” At present, very httle help is available to the teacher with this quéstion.
Concern over this state of affairs led to the preparation of the attitude scale which will be descnbed
heren. It 1s hoped that reading teachers will see the scale as useful in tts present form, but will feel
free to modify 1t to fit their needs. An aid in further development of the scale will soon be avalable
(Estes, in preparation) :

CONSTRUCTION OF THE SCALE l\

Of the several types of attitude scales which could have heen designed, the “Likert” or **summate

ratings” type was chosen because of its ease of use and generally high accuracy Such a scale 1s composed
of a list of statements to each of which the examinee 1s asked to respond on a one to five point scale
varying from "I strongly agree™ to *‘I strongly disagree.” Each of the statements in this scale was worded
in such a way as to call to mind the obtect “‘reading.”” A summation of values of each student’s responses
on the scale will yield a quantitative rep. esentation of his attitude toward reading. (Hence, th'p/tc'rm
“summated ratings scale.”

The first step m the construction of the scale was to secure a pool of statements from which could be
selected approximately thirty for a tryout scale. A group of 27 high school and elementary teachers

in the Charlottesville, Virginia, area were asked to contnbute to the intial 1tcan pool. Each teacher

was given a description of the kind of scale to be constructed aind was asked to contribute “statements
the response toward which will reflect attitude toward the actwvity of reading.” Criteria for attitude
scale item formulation and selection, as outlined by Edwards (1957). were provided for the teachers and
were utihzed 1n the selection of items for the try-out scale.

*Associate director of the McGuffey Reading Center, University of Virginia: the author thanks
Dr. Anna L. Heatherly, at the University of’ Arkansas, and Mrs. Paige Counts, Title 111 Director in
Fluvana County, Virginia, for helping collect and analyze data used in the development of this scale.
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The tryout scale consisted of twenty-cight items, These were administered to a sample ot 283 pupils

in grades 3—12. Speaificaly. two classtooms ot pupils at cach grade level, 312, were given the tryow
scale. The classes werr purposely chosen for their heterogencous nature It was desinable to mclude

as wide a variety of attitudes toward reading as possible i order that the scale items have a chance

to demonstrate the quality of separating pupils with posttve attitudes from those with negatve attitudes
toward reading. (A crucial question to be ashed 1+ the andlysis of the seafe 15 that of whether each

stem tended to be answered positively by those pupils with positive attitudes and negatively by those
with negative attitudes ) karlier research has suggested that one way to insure representation ot a wide
vaniety of attitudes 1s to sample a wide variety of ability levels (Estes, 1969)

ANALYSIS OF THE DAIA

Following the tryout admumistration, the resulting data were analyzed in a two-stage procedure  First,

an estimate of the scale’s general performance was secured through computation of the mean, standard
deviation, and relability data. Second, an individual analysis of each item was made in terms of 1ts ability
to separate a group of people on the basis of attitude toward reading.

’
Lach pupil could rank cach of the twenty-eight items on a one to five scale. five being most positive and
one most negative. Hence, the theoretically possible range of scores was 28 t> 140 The actual range
of scores obtained was 55 to 138. The mean of the 280 scores was 102,

One question which arose was whether the scale was pertorming differently for younger pupils, grades 3 -6,
as compared to more advanced pupils

Source o1 Data Range
Grades 3-6 H7-138
Grades 7--12 bh 127
Total Group 55 -1138
"l-406 <. 001 .
C’ Table 1 Ranqes, means, standard deviations, and rehiabilities, for grades 3--6, grades 7-12.and the

total group, with acrompdnytiig t -test. '

The wide standard deviation on this administration of the scale suggests that a wide vanety of attitudes
toward reading was represented in the sample and that. considening the rather high discriminatory power
of the items. the scale will be sensitive to a vanety of attitude types in furture administrations

— The_reliability Jata for the scale was computed by the spht-half method. The substantial reliability values
" "Obtaincd suggest that in its tryout form, the scale was performing with good consistency - repeated
admniscrations would likely obtam sinilar results

The second stage of data analysis was the item discnmination analysis. This was done by the procedure
of analyzing cach item for its discimination of high scorers from low scorers on the scale. The items
retained were those on which pupils with a positive attitude are hikely to respond with a high scorng
response and on which those pupils with a negative attitude are likely to respond with a low scoring
response. In other words, the items retained were those on which a pupil’s total score 15 hkely to be high
if he has a positive attitude but low if he has a negative attitude toward reading.
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ADMINISTRATION AND SCORING

The tollowing directions will be helpful to those who wish to use the scale oty proent fonn
1. Reproduce the scale and draw up a separate answer sheet that carnies Bve maltiple
choice spaces (A-E) for each of twenty 1tems.
Students should be assured tha! the manner in which they respord to the seale will
not possibity atfect their grade or standing in the coune
3 Notice that some items are positive statements and some are pegative Responses
to these items wili differ n value. (To “agree” to u posive statement n o seflect
a postive attitude, Whereas to “agree” to a negative statement 1s to reflect a4 negative
atitude.) The following table should thercfore be referred to in scenng
4 Witl, practice, the scorer can mark the negative ilems just prior o sconng and assign
the proper value to vach item at 1 glance.
S The student’s total score 1s a quantitative reflection of bis atntude toward reading
6 By adimmistering the scale on a pre and post (October and May) bass. the teacher can
note changes in attitude toward réading by subtractmg‘\the carly score from the later onc
1

[£%]

\
Y
i
i
-

e ‘\
' Response Yalues
[tems A B CE D k

The neqdlive ienis Nos 1, 3,41,8
9, 11,12, 13, 16, 12 3 4 5
17,20

The posttive stems  Nos, 2.5,7,10, .
14,15,18,19 5 4 3 2 1

Table 2 Respanse valaes to assiqn 1o eanh passibie response 1) each item,
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SUMMARY

A sedle 1o measure attitudes toward reading has heen deseribed from ais nieeption to ity present
horefully uscfui form. Dhrections for use of the scale have been delinested - The scale will alluw
teachers of reading 1y meesure objzetively how pupits w thur schools and classes feel about reading,
alowing a view ol the pupal not presently permmitzed by testing programe

AITITUDE SCALL

A= strongly agree
B = agree
= undecided
D= disagree
E = strongly disagree

Reading 1s for learming but not for enjoyment

Maoney spent on books is well-spent.

There ss nothing to be gamed from reading books
Books are a bore

Reading s 4 gool way te spend spare time.

Sharing books 1n class 18 a waste of time

Readtng turns mé on

Reading 1s only for giad~ grubbers

Books aren't usually good enough to finsch

10.  Reading 1s rewarding to me.

11.  Keading becomes boning 2fter about an hour.

12, Most books are too long and dull.

13.  Free reading doesn’t teach anything

14 There should be more . ¢ for free reading during the school day.
15.  There are many books which I hope to read.

6. Books should not be read except for class requireinents

O X T Nt

17 Reading 1s something ! can do without.

18 A certam amount of summer vacation should be set aside for 1eading
19, Books make good presants
20 Reading 15 dull
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According to The tnfogmation Base tor Reading (Corder, LIS, 197 1) at deast 10,000 maiengls

APPENDIX iV

designed to teach reading are presently available to schools  However, P Kenneth Komesha,
President of the Lducational Products Information Exchange listitute, paints out that less than
10 percent of the educational matenials on the market today have been field tested and even a
smaller percentage (about one percent) have been subjected to leamner venlication tests - A study
presently under way by the Amencan Institute for Rescarch will resutt in g hsting of many of these
educational products and an ndication vt the extent to which they have been vahdated

The maienials hsted betow have been selected because they are widely used, charactenstic of the
category mto which they tit, and are dealt with specitically by Corder, Chall (Learning to Read)
o Aukerman (Approaches to Beginning_Reading). Inclusion can in no way be interpreted as )
end irseinent of the product nor as an indication that the product has deen venfied as effective in ase.

MLANING EMPHASIS

Ging Basi; Readers

The New Basic Reading
Program (Scott, Foresman)

CODE_EMPHASIS

b:eaking tne Sound Barnier
(Macmillan)

Hay-Wingo, Reading with

!’hun@ (Lippincott)

Tne Wriing Road to Read-
mg (Wm “Morrow & Co.)

i
___ Lippengott Basic Reading
Program T~

—— Specch-to:Print Phonics
(Harcourt Brace Javanovich)

Functional Phonetics
(Benefic Press)

BAS!C APPROACHLS
CHARACTERISTIC MATLRIALS

Bank Street Readers (Macmillan)

The Chanuler Reading Program
{Nobles & Noble)

Phonetic Keys to Reading

1Economy Company Schooibook
Publishers)

Phonovisual Method (Phono-
visual Products)

The Ca:den Method (Mac

Carden, Inc.)

The Royal Road Readers
(Chatto & Windus, London)

The Sound Way to Easy Reading

40
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{ Brenner-Davis Phonics, Inc.)

Landon Phoaics Program
(Chandler Publishing Co.)




Time for Phonics

< (McGraw-Hill)

Phonies 1s Fun (Modern

Curriculum Press)

Phonics Workbook (Modern
Curnculum Press)

efi Patterns in Phonics
(Electronic Futures)

Alpha One  Breaking the
Code (New Dimens 9ns in
Education, Inc))

LINGUISTICS

Let's Read A Linguistic
Approach (Clarence L.
arnhart, Inc.)

Basic Reading (Lippincott)

Mernll Linguistic Readers
(Chas E. Mernll)

SRA Basic Reading Series
(SRA)

The Michigan Language
Program (L R 1.)

Sounds and Letters
(Linguistica)

MODIFIED ALPHABET

i/t/a (Initial Teaching
Alphabet Publications)

The Laubach Method (New
Readers Press)

Psycholinguistic Color

System (Learning Systems
ress)

Building Reading Skills
(McCormick-Mathers)

Sullivan Decoding Kat
(Behavioral Rescarch Labs)

tndividualized Phonics
{Collier-Macmullan Services)

Phonics We Use (Lyons &
Carnahan)

A Basic Reading Series Devel-
oped Upon Linguistic Principles
(Fries Publications)

The Structura) Reading Series
(L. W. Singer Co.)

First Steps in Reading English
(Simon & Schustgr)

The Linguistic Readers
(Harper & Row)

‘Miami Linguistic Readers
(D. C. Heath)

UNIFON Reading Program
(Western Publishing Educ-
tional Services)

Words in Color (Schz)ols for
the Future)

Peabody Rebus Reading Program

(American Gwdance Service)
41
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—— Foneuc English Spelling
(Fonetic Foglish Spelling
Assogtdation)

RLSPONSIVE LNVIRONMUINT

Britede Intant School Model

—— Responsive Environments (Responsive Environments Foundation,
Inc.) -- includes Talking Typewriter.

PROGRAMMLD UINSTRUCTION

— Wisconan beagn o e Progiammed Reading Serics
Reading Skill Development (McGraw-Hill) — Uses a hingwistc
(Otto & Askov) approach

——— LIFT-OFF to READING
(Science Research Associates)
- Uses linguistics approach

INDIVIDUALIZED INSTRUCTION

Indwidualized Reading Instruction 1s not a commercially pre-packaged kit of materials nor a series

of books. !t 1s a concept and a way of learming. It provides for the utilization of a wide variety of
reading matenals presently available to meet the individual needs of children. Thus, almost any
matenals can be adapted to ndividualized instruction. The two products hsted below were specifically
ntendeu - or this purpose.

——— SRA Reading Labs (S. R. A.) —— Scholastic Series

LANGUAGE EXPERIENCE
Language Expernence in ’ Experience Charts made by
Reading (Encyclopedia Teachers/Class
Bnitannica Educational
Corporation)

ECLECTIC OR TEACHER'S OWN

Combination of several approaches listed above.

— Approach developed by teacher or local school/district staff




APPENDIX V. LIBRARY OR MEDIA CENTER  STAFF
FACILITIES, MATERIALS, EQUIPMENT, EXPENDITURES

Tue Standards for School Media Programs, ! authored jointly by the American Association of School
Librarians and Department of Audiovisual Instruction of the National Education Association (now the
Association for Educational Communication and Technology), should be used as reference in completing
this assessment of your hibrary media program.

Definitions 2 ard full information on recommendations from this publication will not be repeated here,
but this tool should be referred to for purposes of common understanding and philosophy.

The process of education 1s essentially creative. The resources and services of the media center are a
fundamental part of this educational process. One important aspect 1s that of enabling students and
teachers to make a multimedia or intermedia approach to and use of matenals in a unified media program.
The media program s indispensable in the educational programs that now stress individualization,

inquiry, and independent learmng for students. The educational experiences which will be most helpful
must be identified, and the most effective tools and materials located. The pupil will not only need to
learn skills of reading, but those of observation, listening and social interaction. He will need to develop
a spint of inquiry, self-motivation, self-discipline, and self-evaluation. He will need to master knowledge
and to develop skills. Ultumately he must communicate his ideas with his fellows,

In thus entire process the media program, its staff, and its center play vital roles. Media convey information,
affect the message, control what 1s learned, and establish the learning environment. They will help to
determine what the pupil sees and what his attitude will be toward the world in which he lives. Therefore,
1t 1s umportant that every media specialist participate actively in shaping the learning environment and
the design of instruction, and that every media facility, piece of equipment, book, or material be selected,
produced, and used so that the students in our schools are challenged to a dynamic participation in a free,
exciting, and enriched hife. This fusion of media resources and services provides optimum service for stu-

/ students and teachers. Many schools now have unified media programs. For those others that have separate
. audiovisual departments and school hibranes, 1t is recommended that, wherever possible, these services be
; combined, admmmstratively and organizationally, to form a unified media program. New schools should

start with a unified media center and program of services.3

lﬁmgmm% prepared by the American Association of School Librarians and the
Department of Audiovisual Instruction of the National Education Assoctation. Chicago, American Library
Association, and Washington, /D. C. . Natioril Education Association, 1969

2op ct. , p xv
3op. cit ,pp. 1-3
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STAFF
Recommended One full time media speciahst for every 250 students One media techmcian and one media
aide for each professional media specialist in schools of 2000 or fewer students.

1971-72 Projected

Number Number

Professional Library Media Speciahist

Supportive (clerks, ades. technicians)

FACILITIES

Recommended: A umified, centralized program of audiovisual and printed services in the individual school.
Seating for at least SO students. In larger schools, seating for 15% of student enrollment: approximately

a third of this percent should te individual study areas equipped with power. Pages 39-44, Standards for
School Media Programs. .

Yes No
1. Does your program have the services of a library media center? — -

2. If not, do projected plans include such a facility?

3. s a portion of the indwidual study space equipped with
electnical power?

4. Is equipment for immediate use by teachers and students
in the media center?

S. Is the center open to all students”

MATERIALS

Recommended. Provision of matenais of good qual:ty in the school, optimum use of the materials ;
by teachers, students, and the staff of the media center; and the functional and efficient orgamzation
of matenals.

Resources for schools with enrollment of 250 ) Collection per Pupil
or over. 197172 197273 1973-74

Books - at least 10.000 titles

Filmstnps - 500 - 1,000 titles

8mm films - 500 titles

Magazines Elementary - 40 -50 titles
tumor High 100--125 utles
Semor High - 125-175 titles

Tapes and disc recordings 1,000 -2,000 titles

Newspapers - 3- 10 titles

Other (Gwe figures for other media such

as globes, microfilm, etc.)
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SELECTION Pages 20-22, Standards for School Media Programs
\\

\
6. Is there a wntten, approved sm\tcment of selection policy?

7. Are teaching strategies, curnculuin, interests and abilities
of students, and teacher requests considered in selection”

8. Is evaluation continuous by professiohal media staft”

ACCESSIBILITY: Pages 22-25, Standards for 8chool Media Programs

9. Are all matenals available to teachers andkudcnts on an
mdividual basis as needed?

Is the medsa center open at all imes during the\day”

Are extended hours planned?

Are all students permitted to use all matenals? \

Are quantities of matenals circulated freely for classroom \se?
Is loan and circulation of materials for home use encouraged?

15.  Is equipmient loaned if needed for using materials?

ORGANIZATION: Page 26, Standards for School Media Programs

16. Is a classification system used?

17. Do all students receive instruction in use of the hhrary media
center?

EQUIPMENT

Recommended:  Additional equipment needed to meet the multimedia approach which good
teaching and effective learning require from the media center. Pages 44-49, Standards for School Media Programs.

Building Center
197172 1972.73 _ 197374

16mm sound projector
Smm projector
Microfiim reader

Tape recorder

Record player

Shde camera

Shde projector
Filmstnip projector
Other




~

- LEXPENDITURES

To maintain an up-to-date collection of materrals in the media center not less than 6 pereent of the
national average for per pupil operational cost (based on average daily attendance) should be spent
per year per student DPages 35-36, Standards for School Media Programs

Per Pupd Expenditure
1971 - 1972

Library media J—
Print
Nonprnnt

YIS NO

Do your projected plans mclude
increased support’ _—

Can you estunate the proposed
financial increase for the next
school year? —_—

COMMENTS

Note any innovation 1n your school which further mdicates the role of the hibrary media center
in the reading program and diverse learning.
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RIGHT TO READ

PROGRAM PLANNING PROCEDURE

Right to Read Program
U.S. Office of Education
Washington, D.C.




RIGHT TO READ
PROGRAM PLANNING PROCEDURE

PURPOSE

The Program Planning Procedurc 1s designed to help each local site to develop the most effective reading
program.

FUNCTION OF PARTICIPANTS

Responsibility for completing and using the Program Planning Procedure to develop the Right to Read.
Program belongs to the Unit Task Force (described 1n Right to Read Guidelines). \

PROGRAM PROCEDURE .

The Program Planning Proceduie contains directions, charts and supplementary materials to help the

planning group. There are 10 steps 1n the planning process. Each step, with its accompanying chart, is \
necessary and should be completed by the enure planning group. Because these procedures comprise ten

steps, you should allocate at least two three-hour sessions for their completion.

All participants should come together and, taking the information from the needs assessment as a starting
. . . . . |
point, move through the ten steps. First spread out the Kit materials, and then read through the following ‘
detailed nstructions for each step, and proceed in this manner; all decisions should be made by individuals i
|
|
\

in turn where applicable. Each Task Force member should make a choice on his turn, either making a new
decision or altering a previous decision. As an example, In Step 3 a member may select a new objective and
assign it a priority number, or he may upgrade or downgrade the priority assigned an objective already on
the chart. Note. each participant must justify any changes i a previous decision to the satisfaction of a
majority of the:Unit Task Force members. 3" x 5" DEFINITION CARDS provide definitions for technical
terms used throughout the procedure.

The charts must be regarded as working tools; entries are to be made in pencil to accommodate expected
changes. Desired changes in the reading program will depend on practical considerations of available
‘resources. Resources, in terms of trained personnel, materials and equipment, must be provided that enable
implementation of the reading program on a realistic basis. The end of the planning activity 1s signaled by
completion of all entnies on the charts with a majority vote of the Unit Task Force that no changes in prior
decisions are necessary. Pertinent data may at this point be entered in the appropriate forms for evolving
the Work Statement. .

The following is a st of the 10 Steps in the Program Planning Procedure:
1. Right to Read Center Data
2. Needs Assessment Summary

3. Objectives Array

4 Program Model Review




Diagnosts Prescnption Evaluation
6. Instructional Approach
7. Teacher Assignments
8. Personnel
¢, Staff Development
|

10.  Matenals and Services

STEP BY STEP DETAILS

Place the first chart (which contains Steps 1-3) on a table with the NEEDS ASSESSMENT RECORDS
OBJECTIVE CARDS. and DEFINITION CARDS Have the participants seut themselves about the table
you may wish to draw attention to the fact that a program’s potential 1s increased when school and
community people have fixed it firmly in muind that program objectives must reflect reading needs Ask one
person to make data entries to initiate the sequence of the following steps

STEP 1. RIGHT TO READ CENTER DATA ]

(a) Enter the name of the local school or schools which will participate in the RIGHT TO READ
(R2F) activities The school(s) will henceforth be known as an R2R Center.

(b) Enter all grade levels which wmill be aftected You may wish to enter sections as well as grades
(see example).

GRADE/SECTION [PK T K i 2a s 475] 6 EMR |

(¢) Indicate the number of students per grade level to receive special R2R mstruction. The goal of
R>R is to have all students participating in the program.

(d) Check (X) the appropnate block to indicate the school sunoundings

(¢) Give the ethme breakdown of yvour school’s student population erther m numbers o1 in
percentage. (Sce example for 4 total population of 1.000). :

[ thntc Balance/
Percentage

Black  350(357) Astan S
Native Amencan Puerto Rican 200 (207}
. Mexiwan-Amencan - White 450 (45°0)
Other

(1) Lnter the number of fanlies receving A T D C support as a percentage ot total families sened
bv the schoal (Title [ data mav by ‘used here),



<

~ STEP 2. NEEDS ASSESSMENT SUMMARY

Complete the NEEDS ASSESSMENT SUMMARY by exanumung the data assembled i the NEEDS
ASSESSMENT PACKAGE. The NAP contains complete instiuctions and exampics lor making ent—es in
each category under Student Performance. Reading Program, Resources amd Beasion Making After filling
in the Needs Assessment Summary Chart, examine the honzontal pattern revedled i cach 1ow and assign
ont of the following priority ratings

PRIORITY 1 mussing compoenent or unaceeptatle condition that must he
changed at the outset of the new program

PRIORITY2 weak component, needs strengthening during the coming
year,
PRIORITY 3 adequate component or non-critical sityation to be

corrected over period greater than one year.

Decistoris on ratings should be made with the approval of a majonty of the Unit Task Force. See the
exampie.

T Grade/Sec ton i{anked Poority

Prograir Componeni 4 5A 58 6 (1,2,0r3)

Ciass Average Departure From Norms

Reading f:.omprohensmn 17 21 23 28 1

Weaard Hecognition 02 03 03 04 2

STEP 3. OBJECTIVES ARRAY

OBJECTIVE CARDS to support Step 3, 3" x 3" cards provide a spectrum of goals and objectives from
which participants can select items and rank them according to their program needs. Goal statements are
provided on one side of each card: behavioral statements ‘of representative objectives w'thin that category
are printed or. the ceverse. These are only suggestions. The Unit Task Force should estat lish objectives that
are apphcable to 1ts own proglam.

For this step, all participants will work together, making decisions i turn. On his tuin, a player may make a
new chcice (picking an objective) or may alter a previous decision Each participant must jusufy any
OBJECTIVE CARDS critically, based on priority rankings in the NEEDS ASSESSMENT SUMMARY. Each
objective card (provided 1n the package or made by the Umt Task Force) should be placed into one of three
categones. Cntical, Important and Desirable If reading comprehenston is below grade level in the school
(say one year below national norms) the following OBJECTIVE CARD should be placed 1n Category 1 usa
cntical objective.
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Students Will Improve A Recognize
Comprehensio,n of Writien B mprove
Materals C Improve

|
|
Objective Card
Appendiv A to this Procedure provides supplementary mfornmation on two ot the OBJECTIVE CARDS

The completion ot this stepis g logical break puint Atter any such break, 1t may be wise to review the total
ten step PROCEDURE to re-establish the context for program design Remind participants of the need to
take turns 1n decision-making 1n thas phase. In addition to the chart, the five INFORMATION CAPSULES
(IC’s) and DEFINITION CARDS will be required.

STEP 4. PROGRAM MODEL REVIEW

Step 4 provides an opportunity to review the model programs and compare model program results with
known local program results. The bhasis for this comparison s the set of model program information
capsules Local program information is obtained from any available local source

In reviewing the IC’s, pre-select those programs of most direct interest to you. Checkpoints are grade level.
school setting, student population, and adaptability. Indicate those program components (i.e., instructional
approach, student motivation) that are most suitable to your needs by checking ( X ) the appropnate
spaces provided on the chart. The result of this step should provide the Unit Task Force with a quick
overview of program. At the end of this step, a tentative selection of a program concept should be made
and the next steps are aimed at further specification of the design vicments.

STEP 5. DIAGNOSIS-PRESCRIPTION- EVALUATION

Complete Step 5 by transposing the objectives 1n each category (Critical, Important, Desirable) from Step
3 Undeg the Diagnosis Columm, indicate by name and source diagnostic tests and their subtests that are
avallable and 1n current usage Indicate by an X those tests that must be developed and state who 1s
responsible for developing them.

Under the Prescniption Column, indicate by name those matenals that are available which are specifically
designed to accomiphsh the mdicated learning objectives In the case where no known materials exist.
idicate by an X that those materials must be scquired or developed and state who 15 responsible for
acquirtng or developing them

| List the name of third party evaluator selected to evaluate the program Under the Evaluation Column

‘ indicate the name ¢ the instrument. and note the coverage provided for the specific objectives selected by

| naming the subtest that apphes. If new nstruments are to be designed or located, indicate the name of the
person respunsible for locating or designing them.

Estin ate the pre- and post-test dates that could be met (See example).
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Diagnosis Prascription Evaluation Testing Schedule
Materials Must
Test Must Be Be Acquired Test Must Be
Learning Test Devslaped/ Materials or Developed/ | Test Developod/
Objectives Availabls Responsibility | Avaiiubie Respansibility | Availeble Responubility | Pre Post
- improve Comprehansve Comprehensive
Comprahension | Test of Basic Test of Basic
of Written Skilis/Reading Read, Study, Skilis/Reading
Materiais ~ -} Vocabulsry Think series Vocabuisry Qct. 1 May 1
Demonstrate
increased . X/School
Socisiization X/Senith Corp., X/Semuth Corp. Psychologist{ Nov.1 | Msy 1

STEP 6. INSTRUCTIONAL APPROACH

. For Step 6, mstruciional approaches selected by the UTF should directly support objectives and be
weighted in favor of top priorities. Several selections may be made in each of the major headings of Basic
Approach. Techmiques, and Teacher/Student Organization. For each approach/method (row heading) you
decide what is best for your grade/section (to be entered at the head of column). Enter the codes as in the
example below. First enter student grouping codes: large group (LG), small group (SG), and individualized
instruction (I/1). The next step provides the opportunity for the evaluation of staff competencies, as well as
an indication of available methods. Indicate by a “Q” those methods presently available which the staff is
qualified to present. Indicate by a “U” those methods in which the staff is presently unqualified to present.
Some Grade/Sections may have more than one teacher and this is indicated by adding a number to the
code. In each case where a “U” is indicated, estimate the amount of inservice time required per teacher to
bnng the staff to competency. (See example).

Grade/Sedtion
Method 4 5A 58 6

Meaning £ imphasis 25G/Q SG/Q LG/Q

Code Emphasis

Linginstic s SG/U LG/U
o 2 Day SG/Q 2 Day
Workshop Workshop




Note that additional blank lines are lef't for the mclusion of methods not punted on the dunt, but which
may be applicable to the program under consileration Also note that although individualized Reading o
gven as a Basie Approach subcaterory, the diagnostic-prescnptive procedute specified m Step » should
guarantee that each student will have a program tatlored 1o his needs, and that s preseription will mclude
avanety of matenals/methods received m ditierent group sizes

STEP 7. TEACHER ASSIGNMENTS AND PROGRAM ORGANIZATION

Step 7 permuts the participants to aflocate tune and personnel resources to- the accomphishment of “he
program objectives again by Grade/Section  birst, consohdate the decisions made in Step 1o arnive at the
specific instructional activities planned for the progiam Under Instructional Week, hist those activitics ard
the time perntod allocated to each

g INSTRUCTIONAL WEEK PCRSONNEL ASSIGNMENTS , STUDENT/TEACHER RATICS
- = | .
5; Single ! i
'r_g Tea~hor \
® List Activities and Estimated Muit- Aoading Aosuler Special
(©) Time per Week Subjects Specialist Aides | Cisssroom .
Phonics 2 hrs., Basa: 1 1 { 12/1
4 Textboo~ 2 hrs., Pro- 2 ,
grammed reading 4 nrs. t i
L
!
Games 2 hrs i L z '
i S

Under Personnel Assignments indicate the umber of teachers of reading, aides or other personnel who will
be assigned to support these activities Indicate student-teacher ratios and type of facihty in the far
nght-hand column. Show the average amount of teacher training by personnel category at the bottom

STEP 8 PERSONNEL '

A major strategy of RIGHT TO READ 1s to redirect existing resources to support the reading program The
first consideration 1s the number and type of personnel skills required to get the job done. Only after the
numbers have been filled in to the left of the job nitles should there be discussion of extra costs

In this step, list only the costs which are specifically assignable to the RyR program. Actual data should be
utihized for pay rates tor each of the categones indicated In assigning personnel resources the Objectives
Array (Step 3). the Instructional Approach (Step 6) and the Teacher Assignments (Step 7) must be kept
in hine (See exampled
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1 PROJECT COORDINATOR (a

- . I
LI READING SPECIALISTS 1« $13000  /_s13

In calculaing fixed costs, use the dollar total of additional personnel only and multiply 1t by your distnict’s
standard fixed percentage

$25000  TOTAL CERTIFICATED SALARY  x 20% /$5000 |
10000 TOTALCLASSIFIED SALARY  x 10% / $1,000 /

STEP 9. STAFF DEVELOPMENT

The amount and type of staff development required 1s based pnmarily on the Instructional Approach to be
used (Step 6). In each case compare the personnel categories with the “Q’s” and *U’s” in 6 and the
personnel assigned mn Steps 7 and 8. In those cuases where additional inservice 1s indicated (the U's),
estimate the number of hours per year and the cost per hour in each category. Indicate the total cost
factors in the nght-hand colvran. Some adjustments may be required in Steps 6, 7, or 8 asa result of the
completion of Step 9. DEFINITION CARDS may be helpful in famihanizing all UTF members with the
differences 1n various types of inservice training. (See example).

For Each Personncl Category No./Hours/Year Cost per Hour—Bring Totals To Right
Personnel Schooi-Directed
In-Class in-Lab/Clinic Periodic

Category Number Instruction instruction Workshop }
4 hrs/wk w/ 4 hrs/mo study
Reading of new mater:als

Teachers of 3 Supervisor for prescription

Reading in Chinie 4x$5x8 mos. = '
No charge $160@3
to Project Teachers = $480 J

f
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Other-Directed Materials/Services
Coilege/ Professional

Publisher Consultant Unwersity Professional Library Totat -

Supphed in Schoot Classes QOrganization Subscription Cost

Phanics IRA Regiungl Subscriptions

Mult ﬁ)’ Snuth Mueeting to K-Eignt and

media kot rOfGSSOf 4 days @ $100 instructional $2.405.

Linguistics per person Technology

One Gay %La;e Cco(-nl)ege) §900hfor 3 $25 .

plorksho $100 = $1 000 e

No Charge '

to Proect
STEP 10. MATERIALS AND SERVICES
The matenals hst for a reading program 1s usually quite lengthy (see Sampler from IC’s) so Step 10 may
require entries which refer to such a mateniats hist. In this Step, write in speaific book titles (or references to
a Iist) under the generic headings given. For cach material 1tem, esimate the number required for the total
program 1n the boxes indicated. If the matenals are currcntly available, indicate in the next column the
source of the materials within the participating schools. If they are not available within the the participating
schools but are known to be available from the district or outside sources, indicate the soutce in the
appropnate column. If the matenals arc required but are not available within the school, the district or
other sources. indicate the cost of acquinng sufficient materals or services from commetcial scurces in the
nght-hand column. (See example)

CostTo
No. Presentiy No. R2R if
liem Required Located In Available Purcnased

[ DGE

Multy Medis &t

(Eariy Deveropment
& Growth

Experiencis)

Peguudy Lanquage

~N
N
~

~
[P
‘\

|

Adjustments 1o Steps 3. 4. 8 and 9 may result from the completion of Step 10 Descriptions of all the
categones and matenals and services hsted trom Step 10 are available on 3" x 5T DEFINITION CARDS

wetferson
School

Lincoin
School

~
~

|
|

in order that all concerned have the same understanding of matenals and services hsted
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With the completion of Step 10, the PROGRAM PLANNING PROCH DURI will have assisted the Unit
Task Force 1n organiaing all the significant elements of an unproved reading program With the transfer of
this information to RIGHT TO READ report forms and to STATUS and REPORTING CLENTER charts
(particularly the PROGRAM PLAN chart), the implementation phase will actually begin

6,

STUDENTS WILL IMPROVE ORAL COMMUNICATION SKILLS

A Use comprehensible pronunciation ot spoken words

B.  Improve test scores on oral reading test.

C. Venfy and paraphrase statements after listening to oral presentations of short prose passages.
STUDENTS WILL IMPROVE COMPREHENSION OF WRITTEN MATERIALS.

A Recognize by sight random words sclected from a graded word hst keyed to student’s own
grade level.

B In'prove scores or untimed test of reading comprehension.

C Identify and formulal;‘ﬂnphcalions of statements contained in written materials.
STUDENTS WILL lMPRO\\’E READING RA.TES‘

A.  Lnptove reading rite scores on timec reading tests while sustaining high -:omprehension level.

STUDENTS WILL IMPROVE ABILITY TO IDENTIFY CHARACTER OF SPECIFIC WRITTEN
INFORMATION.

A, Disciminate between mformation presented as fact and information presented as opinion in
wntten materiais.

B. Discnminate between assertions and implications in wnitten materials.

STUDENTS WILL PARTICIPATE IN GENERAL SCHOOL ACTIVITIES.

A Muntain low rate of absenteeism and tardiness.

B.  Volunteer for school role responsibihities

C. Cooperate with other students in school.

STUDENTS WILL HAVE POSITIVE REGARD FOR SELF AS PERSON, LEARNER, READER.

A Wil provide evidence of positive self-regard in each of the three roles. (SEE APPENDIX A6 OF
PROGRAM PLANNING PROCEDURE).

STUDE NTS WILL EXPERIENCF SUCCESS IN SCHOOL..

A Will negotiate task assignments and standards of completion with teacher.

56
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B Will inahe postiive contubutions i classtoom acivities
( Will expect to fulfill negotiated contiacts
STUDENTS WIHE LSE STVERAL SENSORY MODALITIES

A Plun and execute commumcdtion i real and simulated sttwations in two or more modalities,
speeck, woiing, drawimng. playmg and gesturing

B Demonstrale mmpr'chcnsmn ol communications Made 10 1wo or more modudines
STUDENTS WILL FUNCTION IN A NUMBER OF INSTRUCTIONAL ROLFS

A Act as tutor and tutee with tellow students in indvidual tutorial sessions.

B Assume roles of instructor and student with groups of other students.

STUDENTS WILL USE READING SKILLS AND OTHER LANGUAGE SKILLS TO ACCOMPLISH
VOCATIONAL AND PERSONAL OBJECTIVES

A Hdenufy utihity of reading in one o1 more occupations (SEE APPENDIEX A10 Ot PROGRAM
PLANNING PROCEDURE)

B Idenufy utility of other language skills 1 one or more occupations (SEE APPENDIX A10b).

¢ Same as A and B for areas of personal interest (¢ g . following the developments in favorite
SPOnSs)
D. Same as C.

STUDENTS WILL UNDERSTAND THE VALUL OF BICULTURAL KNOWLEDGE AND SKILLS.
A Describe special vocational opportumities for bicultural individuals.

B Apply Mexican-Amenican cultural elements in tutoral sessions with Anglo-Americans.
C Instruct Enghsh-speaking students i elements of other fanguages and cultures.
STUDENTS WILL FUNCTION IN TWO LANGUAGES

A 11 Spanish-speaking, complete bnglish assignments

B If Foghsh-speaking, complete Spamsh assignments

( Respond to direction 1n two languages.

PARENTS WILL BE INVOLVED IN PROJECT

A Increase attendance at school functions

B Describe accurately project functions and i:uuls

¢ Discuss, question. applaud. cnticize. revise project methods and goals




14. PARENTS WILL FUNCTION IN DIRECT INSTRUCTIONAL ROLES
A. FEvaluate and modify home nstructional matenals.
f B.  Participate in traiming sessions.

C.  Work with own child 1 completing school tasks at home.

-
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